Colonization Road Study Guide: Activities for Three Class Periods

DAY 1:

Activity A
Colonization Road

CHOOSE ONE

Students take notes with a
graphic organizer based
on different ideas in the
film. After watching,
students take a closer look
at four important quotes
from the film and discuss

Activity 1
Canada’s History of
Colonialism

In this activity, students
explore the perception
that many Canadians hold
(including former Prime
Minister Stephen Harper)
that Canada has “no
history of colonialism”.

Activity 2
Settler Colonialism

This activity helps
students understand the
ways in which settler
colonialism continues to
be an ongoing issue in
Canada.

or write their answers to a
series of 10 questions.

DAY 2:

Activity 3
Land Grants and Land Grabs

CHOOSE ONE

Activity 4
The Law of the Land

In this activity, students will examine
how the idea of ‘dominion’ and
nationhood allowed the British crown and
successive Canadian governments to
grant land to some while grabbing it
from others.

This activity examines the changes in the
nature of the relationship between First
Nations and the Crown through a
Socratic Seminar using primary source
documents such as the Royal
Proclamation, the Indian Act, and the
Treaty of Niagara.

DAY 3: Activity 7

Culture and Assimilation

Using one quote from Sir John A. Macdonald and a series of others from the film, this
activity asks students to examine the reasons for and effects of cultural assimilation
while also considering some future ways forward.

All instructions, resources and handouts included
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Activity A: Colonization Road

Before the film: Distribute the graphic organizer below and encourage students to
take a look at some of the ideas the film will be addressing.

During the film: Encourage students to take notes in the graphic organizer. Their
notes can include analysis, questions, and comments. Students can use the back of
the handout if they need more space for additional comments.

After watching

Distribute the Activity A Quotes and Questions Handout. The quotes are from the film.
Give students a little time read and/or discuss the quotes. After reading and/or
discussion, direct students to answer the questions from the handout. They should
incorporate the quotes and their notes from the film in their responses to the
questions below.

Options:

e Students can work on different questions in smaller groups and share out in a
whole group discussion.

e Students can choose one or two questions to focus on and share as a smaller
group.

e Students can answer all the questions individually and hand in their answers so
that you get a better understanding of student understanding of these
important issues.

9) INSPIRIT | ' FONDATION
& EDUCATION FOUMDATION INSPIRIT



Colonization Road: A Study Guide for Learners of All Ages
Activity A: Graphic Organizer Handout

uote/Idea Notes
Q

The perception of colonialism in
Canada as “benevolent and kind”
(Hayden King)

Colonialism as “a structure and not an
event” (Jeffrey Denis)

They wanted our land for the settlers
and they gave them our land for free
(Ryan McMahon)

Colonization Road as a metaphor

Indigenous peoples are accepted on
an individual basis in daily life as long
as they don't rock the boat.(Jeffrey
Denis)

Connection from Canada’s past to
Canada’s present and future

The concept of the Wampum Belt

Talking about Reconciliation, but not
about land

Shoal Lake

Canada’s resource economy
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Activity A: Quotes Handout

"I don't know if Stephen Harper thinks there's no history of colonization. I think that
he thinks that colonization was benign, was benevolent. So, we didn't have this awful,
violent, bloody colonization. We had this peaceful colonization, where very nice
European settlers came and made agreements with very nice but savage native
peoples. And we helped them out, through Christianity and religion, and we taught
them how to farm, and we paid for their school. So, that has been colonization, and
it's been a very benevolent one.” (Hayden King)

“All of our rights are inherent, that means they were here before anyone else came
here. And we had those rights, because we were nations, and we had our own laws
and our own territories, and these things all belonged to us before anyone else came
here. So all the Royal Proclamation did was recognize that.” (Pam Palmater)

"Well, I would forgive anybody for standing on my feet if they ----in' got off... Y'know
what I mean?...and stopped doing it. But it doesn't end.” (Lee Maracle)

"Colonization, you don't win... You lose. Indigenous peoples and Canadians, we can
live the two row Wampum, each in our own canoe. We will honour the treaties in their
full, original spirit and intent. We will affirm our place in our traditional territories with
the return of our lands. We will speak our languages. We will share our stories. We
will respect the land, the water, and the air that we all share. We will find strength in
our communities again. We can even change the names of these roads... Because, in
spite of everything we've gone through as a peoples, through the strength and the
love of our Elders and our ancestors, we are still alive... We are still fighting... We are
still here.” (Ryan McMahon)

Use your graphic organizers and the quotes above to answer the following
questions:

1. What does it mean that “colonization is a structure not an event”? (Patrick
Wolff)

2. In what ways can roads and railways be seen as being “like an infection”? (Pam
Palmater)

3. In what ways is Colonization Road a “really powerful metaphor”? (Leanne
Simpson)

4. What does it mean that “the past and the present and future are actually
alive”? (Al Hunter)
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5. How can the "Wampum Belt concept” help us move forward in reconciliation?
(Pam Palmater)

6. Why are we “talking about reconciliation, but not about land”? (Leanne
Simpson)

7. In what ways does the Freedom Road, Shoal Lake story fit in with the movie?
What can we learn and what can we do about this issue?

8. What might Al Hunter mean when he says that the resource economy is “short
term gain for long-term pain”? What connections can you make to current

issues in Canada?

9. In what ways is the government of Canada still “"standing on” the feet of
indigenous peoples? (Lee Maracle)

10.What does Ryan McMahon’s quote at the end of the film mean to you?
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Activity 1: Canada’s History of Colonialism

Introduction to the Lesson

The film includes an excerpt of the 2009 speech (at 00:28) by then Prime Minister
Stephen Harper in which he asserts that Canada has “no history of colonialism”. In
this activity, students will analyze and deconstruct Harper’s quote while also looking at
two primary source documents in order to better understand what he likely meant and
what it reveals about common attitudes about Canada’s history.

Instructions

1.

If necessary replay the clip from the film (at 00:28) showing Harper’s speech or
give students the text of the quote (Resource 1, below).

Give students a copy of the 1910 map of Africa (Resource 2) showing the
division of the continent by the colonial powers of Africa. As an alternative,
project a copy of the map from Wikimedia Commons on the board for all
students to see
(https://commons.wikimedia.org/w/index.php?curid=19624839).

Give students the “Indian and Reserve Land Base in Canada” chart (Resource 3)
published by the Ministry of Indigenous and Northern Affairs.

. Once they have all the materials, ask students to examine them independently

for about 2 minutes, noting anything they might have questions or comments
about.

If students do not notice the statistic about the portion of land in Canada
designated as reserve land (0.2% of the total land area of the country), write
the following statistic on the board.

a. Land for indigenous reserves = 2,600,000 hectares

b. Total land mass of Canada = 998,467,000 hectares

Present students with the following discussion questions either as a handout or
on the board. Ask students to read them and then prepare some notes about
things they would like to say in a group discussion.
a. How is it that many people might not view Canada as having a history of
colonialism? That is, what factors might make them believe that?
b. Is Harper’s view of colonialism common today? Why? What would make
them believe that?
c. What are the differences between what happened in Africa and what
happened in Canada? What is the reason for those differences?
d. What other countries or parts of the world have experienced the type of
colonialism that took place in Canada? What do they have in common
with Canada? What is different?
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7. In a moderated discussion, ask students to answer the questions above.

8. At the end of the discussion, introduce the term ‘settler colonialism’. Working in
small groups, ask students to try and find evidence of settler colonialism from
the film. Students can also use examples from outside sources.

Optional extensions
1. Either as a graded or ungraded writing assignment, ask students to write a
response to any of the questions above using examples and evidence.

2. Ask students to take 3-5 photos of objects or places that might perpetuate the
idea that Canada did not engage in colonialism. Each photo should have a
caption that describes the photo and explains the student’s thinking.

3. Ask students to take 3-5 photos of objects or places that are evidence of

settlers colonizing Canada. Each photo should have a caption that describes the
photo and explains the student’s thinking.
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Activity 1: Resources and Handouts

Quote (Resource 1)

“We are one of the most stable regimes in history. There are very few countries that
can say for nearly 150 years they've had the same political system without any social
breakdown, political upheaval or invasion. We are unique in that regard. We also have
no history of colonialism.” (then Prime Minister Stephen Harper, 2009)

Map (Resource 2)
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Table (Resource 3)
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Activity 1: Resources and Handouts

The inventory comprises geoscientific information on 2267 Indian reserves. Total land
base of these Indian reserves is approximately 2.6 million hectares or 0.2 percent of
the total land area of Canada. The table below summarizes the Indian reserve and
land statistics contained in this inventory:

Region
Atlantic
Quebec

Ontario

Manitoba

Sask,
Alberta
B:C.
Yukon

TOTALS

BANDS

32

26

113

53

69

40

200

551

RESERVES

68

31

189

104

143

100

1606

24

2267

JIDUCATION

LAND BASE (ha)

29,561.6
77,131.5
709,985.8
214,8038.7
616,815.9
668,880.1
353,324.2
562.1

499.6

2,671,564.5

INSPIRIT
FOUNDATIOM

AVE AREA (ha)
434

2488

3756

2065

4313

6688

217

281

83

1176

DATION
INSPIRIT
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Activity 2: Settler Colonialism

Introduction to the Lesson

The first lesson introduced the term settler colonialism. This lesson introduces
students to a formal definition of settler colonialism and seeks to develop an
understanding of the ways in which settler colonialism continues to be an ongoing
issue. Since many students may view colonization as something that happened a long
time ago, they may feel like they have no part in it (especially if their families have
only been in Canada for a relatively short time). As part of the lesson, students will
explore the differences and similarities between settler colonialism in Canada and
colonialist policies in other parts of the world.

Instructions
1. Either give students the definitions and descriptions of settler colonialism
(Resources 1 and 2) or put them on the board for students to see.

2. Have students form small groups (2-3 is ideal) to discuss them. They should
consider their meaning and also note questions or comments that arise from
the discussion.

3. After a few minutes, start a whole class discussion about what the two quotes
mean. Consider using the following questions to draw attention to key elements
of what the term ‘settler colonialism’ means. If students are unfamiliar with
some of the terms, explain them.

a. In the context of Canada, what does/did it mean to “engineer the
disappearance” of Indigenous people?

b. What does it mean that settler colonialism is “"more of an imposed
structure than an historical event”?

c. Using evidence from the film (or other sources they might be familiar
with), what are some examples of things that happened in Canada that
support the definition of settler colonialism?

4. Have students read the ‘traditional’ description of colonialism (also known as
‘metropole colonialism’) from Resource 3. [Note: this is ‘traditional’ in that it is
what many people think of when they think of the colonial era.] Briefly discuss
what this type of colonialism entails.

5. After a brief discussion of the definition, have students complete the chart

(Resource 4) about the differences between the two types of colonialism and
answer the accompanying questions either in discussion or in writing.
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Activity 2: Resources and Handouts

Resource 1

“Settler Colonialism: Large numbers of settlers claim land and become the majority.
Employing a “logic of elimination,” as Patrick Wolfe put it in the American Historical
Review, they attempt to engineer the disappearance of the original inhabitants
everywhere except in nostalgia.”

Resource 2

“Settler colonialism has best been defined as more of an imposed structure than an
historical event. This structure is characterized by relationships of domination and
subjugation that become woven throughout the fabric of society, and even becomes
disguised as paternalistic benevolence. The objective of settler colonialism is always
the acquisition of indigenous territories and resources, which means the native must
be eliminated.”

[Note: Paternalistic benevolence describes an attitude that is similar to a
father taking care of children. What examples of this exist in Canada?]

Resource 3

“Colonialism as a concept has its roots in European expansionism and the founding of
the so-called New World. The European powers of the British, French, Dutch,
Portuguese, Spanish and others established colonies in new places they "discovered"
from which to facilitate trade and extract resources, in what can be thought of as the
earliest stages of what we now call globalization. The mother country (known as the
metropole) would come to dominate indigenous populations through their colonial
governments, even when the indigenous population remained in the majority for the
duration of colonial control.”

™
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Activity 2: Resources and Handouts

Resource 4

Complete the chart noting the characteristics of the two types of colonialism.

Settler colonialism ‘Traditional’ colonialism

Local population

Local culture

Land ownership

Examples of countries
or regions where each
occurred

Answer the following questions.

1. Did First Nations experience both types of colonialism? Explain.
2. How is settler colonialism continuing today? How are almost all of us settlers?
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Activity 3: Land Grabs and Land Grants

Introduction

In the first part of the movie, the narrator, Ryan McMahon, visits Lang Pioneer Village
in Peterborough County and speaks with Adam Hough about land grants. In this
lesson, students will dig deeper into their understanding of Land Grants by analyzing
primary source documents. These documents include the text of the land grants
themselves and of some posters the Canadian government used to advertise those
grants to people living in Eastern Canada, the United States, and Europe.

Instructions

1. Divide students into groups of 3 - 5 (or pairs).

2. Distribute copies of the posters (3) shown in the film (or make access available
to them online).You can do a Google search for vintage Canadian posters or
vintage Canadian immigration posters.

3. Have students look at the posters and fill out the analysis tables making sure
that they observe before interpreting. Walk around and check in with groups.

4. When a group is ready, distribute the rest of the resources and have students
fill out the document-based table as a group.

5. Distribute or post one or more of the quotes from Colonization Road and lead a
class discussion. These quotes will help in starting the discussion; encourage
students to use evidence from the posters and the documents to support their
interpretation and opinions of the quotes.

Optional Extensions - If you have more time, get more posters - there are many
examples..
e Give each group two different posters and have them present their
interpretations to each other (whole class or jigsaw).

Resources (in addition to the film)
e 3 graphic posters

3 documents

1 handout

4 quotes from Colonization Road
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Activity 3: Resources and Handouts

Posters
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Activity 3: Resources and Handouts
Documents and Quotes
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Glenbow Archives Poster - 19

Text from the Land Grant Acts (Ontario, Northwest and/or The West)

“Any person, male or female, who is the sole head of a family, or any male who has
attained the age of eighteen years, shall be entitled to be entered for one hundred
and sixty acres, or for a less quantity, of unappropriated Dominion lands, for the
purpose of securing a homestead right in respect thereof.”

Excerpt from the Canadian Encyclopedia

The Dominion of Canada (Canada’s full legal name)

“New Brunswick's Sir Leonard Tilley suggested "Dominion of Canada." According to
the popular story handed down through history, Tilley was inspired by the passage in
the Bible from Psalm 72:8, referring to God's dominion: "He shall have dominion also
from sea to sea, and from the river unto the ends of the earth."”
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Activity 3: Deconstructing Design Handout

Poster 1 Poster 2 Poster 3

Text

Design, headings,
font choices,
colours, location

Text Content
What is being said?
What is being
promised?

Background
Borders and spaces
(colour, layout,
etc.)

Images
(symbols, colours,
layout, size, etc.)

How do all
elements work
together? How do
you interpret
these posters?

Document What is the text saying? Poster Connections: What
does it mean?

Dominion Quote

Land Act

Dominion of Canada
Emigration Poster

™
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Activity 3:Land Grabs Handout
Quotes from Colonization Road

“To me, roads, railways, they're like an infection. Not just metaphorically, but
actually. It was a way of invading our territories, without legal authorities, without
consent, and what are roads used for now? They literally bleed our territories dry, of
people, of resources, everything that matters to us, and they pose a hazard.” Pam
Palmater

“In 1914, my dad's family was forcibly relocated from one of the seven Anishinaabe
communities along the Rainy River, to form Manitou Rapids First Nation. This was an
illegal amalgamation by the province of Ontario. Because they wanted the land for
settlers, and they gave them our land for free.” Ryan McMahon

“"When the land grants were starting to happen, they were giving away our old camps,
and our shorelines and our islands, and the river mouths and all this, we had to move.
In fact, we were being shot at. It's a history, which started with conflict, so we had to
move. We had to move.” Doug Williams

“They wanted the land, we were on the land, and so dispossession and then erasure
became the primary way over and over and over again, through policy, through
informal relationship, through violence, through...every mechanism possible, really.” -
Leanne Simpson
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Activity 4: The Law of the Land

Introduction

This lesson examines the changing nature of the relationship between the Crown (the
British colonial government and the Canadian federal government) since the defeat of
the French in the Seven Years War. Students will examine a number of excerpts from
key historical documents - including the Royal Proclamation of 1763, the Treaty of
Niagara (1764), and the Indian Act, the federal legislation first introduced in 1876 that
continues to shape the relationship between Canada and First Nations - as well as
modern references to the nature of Canada’s relationship to First Nations. The Royal
Proclamation, issued by King George III, not only established British governance of
the territories ceded by France in the Treaty of Paris after the Seven Years War, but
also established the basis for treaties and land use for First Nations.

The Indian Act, which has been revised several times since 1876, has defined official
government policies towards Indigenous people. The 1876 Act consolidated a number
of previous laws pertaining to Indigenous people including the Gradual Civilization Act
of 1857. The Indian Act has, among other things, given the federal government
tremendous power to determine policy over governance, political structures, cultural
practices, education, and even the definition of who is and is not indigenous. For
example, the powers of the Act enabled the government to require First Nations
children to attend residential schools, separating them from their families, language,
and culture.

Together the resources for this lesson show the changes in the nature of the
relationship between First Nations and the Crown. The lesson culminates in a Socratic
seminar in which students discuss both how and why this relationship changed so
fundamentally. Instructions for the Socratic seminar are included.

Instructions

1. Tell students that they will be participating in a Socratic seminar (instructions
follow) in which they will have to use the resources provided as evidence to
answer a series of open-ended questions. Give them the questions (Resource 1)
to review and then the readings (Resources 2-12).

2. Provide students with printed copies of all the resources for this activity. In
their first reading, they should make notes about any comprehension-related
questions. The style and formality of the language of some of the documents
will likely be unfamiliar to students, so questions should be encouraged.

3. Talk through any questions students have and, if necessary, provide them with

the following questions to guide comprehension of key content. These questions
are intended to help students decipher the language of the excerpts to arrive at
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their meanings.

a.

What were key requirements of the Royal Proclamation regarding British
subjects/settlers?

What guarantees were made to First Nations in the Royal Proclamation?
After the Indian Act was adopted, who began to decide who was an
‘Indian’?

Who controlled First Nations’ government after the passage of the Indian
Act?

4. Once students seem to understand the excerpts, have them re-read and
annotate, taking notes about potential answers to the questions provided in
Resource 1.

5. Hold a Socratic seminar for 25-50 minutes. During the seminar, students should
follow these guidelines.

a.

[aB

Each student should speak two times (no more, no less). Additional
speaking time should only be given once all students have participated
twice. Use a tally or roll sheet to keep track of student speaking.
Participation can be in the form of comments/responses (to provided
questions or to new ones), new questions, or new issues that arise.
Students should address each other directly (rather than the teacher).

. No interruptions should occur.

The teacher should ideally only participate if the conversation gets
bogged down or students are reluctant to speak.

6. There is also a scoring guide available with this guide if you want to make the
Socratic seminar a graded activity.

7. The questions in the Socratic Seminar Handout are the questions students
should use as the springboard for their discussion. If other related topics arise,
that is absolutely appropriate, but these can be the starting point to begin
discussion.
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Activity 4: Socratic Seminar Handout
Questions For the Seminar

How does the Royal Proclamation of 1763 differ in tone or attitude from the Indian Act
and related laws? How does the language in the documents about the treaties differ?

a. What could have happened that caused attitudes to change?

. How is First Nations culture viewed?

c. How does the power dynamic shift between First Nations and the
British/Canadian governments? Why would it shift?

d. What expectations did/do First Nations have of their relationship to
Canada? What are the historical reasons and evidence for those
expectations?

e. What does assimilation mean in the context of First Nations in Canada?

f. Resource 12 is from 2014. How have things changed? How have they
not?

o

Readings
1. And whereas it is just and reasonable, and essential to Our Interest and the

Security of Our Colonies, that the several Nations or Tribes of Indians, with
whom We are connected, and who live under Our Protection, should not be
molested or disturbed in the Possession of such Parts of Our Dominions and
Territories as, not having been ceded to, or purchased by Us, are reserved to
them, or any of them, as their Hunting Grounds,; We do therefore, with the
Advice of Our Privy Council, declare it to be Our Royal Will and Pleasure, that no
Governor or Commander in Chief in any of Our Colonies of Quebec, East Florida,
or West Florida, do presume, upon any Pretence whatever, to grant Warrants of
Survey, or pass any Patents for Lands beyond the Bounds of their respective
Governments, as described in their Commissions; as also, that no Governor or
Commander in Chief in any of Our other Colonies or Plantations in America, do
presume, for the present, and until Our further Pleasure be known, to grant
Warrants of Survey, or pass Patents for any Lands beyond the Heads or
Sources of any of the Rivers which fall into the Atlantick Ocean from the West
and North-West, or upon any Lands whatever, which, not having been ceded to,
or purchased by Us as aforesaid, are reserved to the said Indians, or any of
them. (Excerpt from the Royal Proclamation) [Note: The power to grant
'Warrants of Survey' or 'Patents for Lands' refer to the power of representatives
of the government to allow for:

a. A land survey that could determine boundaries for things like

ownership or for planning construction.

b. Grants of land ownership.
The Proclamation prohibited surveys and land grants in any lands not already
ceded to or purchased by the British.]
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. And We do further declare it to be Our Royal Will and Pleasure...to reserve
under Our Sovereignty, Protection, and Dominion, for the Use of the said
Indians, all the Lands and Territories not included within the Limits of Our said
Three New Governments, or within the Limits of the Territory granted to the
Hudson's Bay Company, as also all the Lands and Territories lying to the
Westward of the Sources of the Rivers which fall into the Sea from the West
and North West, as aforesaid; and We do hereby strictly forbid, on Pain of Our
Displeasure, all Our loving Subjects from making any Purchases or Settlements
whatever, or taking Possession of any of the Lands above reserved, without Our
especial Leave and Licence for that Purpose first obtained. (Excerpt from the
Royal Proclamation)

. And We do further strictly enjoin and require all Persons whatever, who have
either wilfully or inadvertently seated themselves upon any Lands within the
Countries above described, or upon any other Lands, which, not having been
ceded to, or purchased by Us, are still reserved to the said Indians as aforesaid,
forthwith to remove themselves from such Settlements. (Excerpt from the
Royal Proclamation)

. "Englishman, although you have conquered the French you have not yet
conquered us! We are not your slaves. These lakes, these woods, and
mountains were left us by our ancestors. They are our inheritance; and we will
part with them to none...” (Excerpt from a speech by Ojibwe Chief Minavavana
in 1763)

. At this gathering a nation-to-nation relationship between settler and First
Nation peoples was renewed and extended, and the Covenant Chain of
Friendship, a multination alliance in which no member gave up their
sovereignty, was affirmed. The Royal Proclamation became a treaty at Niagara
because it was presented by the colonialists for affirmation, and was accepted
by the First Nations. However, when presenting the Proclamation, both parties
made representations and promises through methods other than the written
word, such as oral statements and belts of wampum. (John Borrows, *“Wampum
at Niagara”) [Note: Wampum are cylindrical shell beads and were often strung
on belts. These belts were used for different important purposes including the
marking of treaties.]

. The whole Wampum Belt concept of we'll work together, we'll share this place,
but I will steer my boat and you will steer yours, and never will we try to
interfere with one another]... JRecognizing, however whatever English word you
want to use, nationhood, sovereignty, self determination, it's we will take care
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of ourselves and govern ourselves, you do your business, and we'll work along
cooperatively in the areas that we have to. (Pam Palmater, Colonization Road)

. [...]if such Commissioners shall report in writing to the Governor that any such

Indian of the male sex, and not under twenty-one years of age, is able to
speak, read and write either the English or the French language readily and
well, and is sufficiently advanced in the elementary branches of education and
is of good moral character and free from debt, then [...] such Indian is
enfranchised under this Act; and the provisions of the third section of the Act
aforesaid, and all other enactments making any distinction between the legal
rights and liabilities of Indians and those of Her Majesty's other subjects, shall
cease to apply to any Indian so declared to be enfranchised, who shall no
longer be deemed an Indian within the meaning thereof. (Excerpt from the
Gradual Civilization Act of 1857) [Note: The term 'enfranchised' literally means
given the right to vote. In the context of the Indian Act, it meant that someone
not only gained the right to vote but also ceased to be an 'Indian’
(Indigenous).]

At the election of a chief or chiefs, or the granting of any ordinary consent
required of a band of Indians under this Act, those entitled to vote at the
council or meeting thereof shall be the male members of the band of the full
age of twenty-one years; and the vote of a majority of such members at a
council or meeting of the band summoned according to their rules, and held in
the presence of the Superintendent-General, or an agent acting under his
instructions, 20 shall be sufficient to determine such election, or grant such
consent... (Excerpt from the Indian Act of 1876)

. "Every Indian or other person who engages in or assists in celebrating the

Indian festival known as the “Potlatch” or in the Indian dance known as the
“Tamanawas” is guilty of a misdemeanor, and liable to imprisonment for a term
of not more than six nor less than two months...” (Excerpt from the 1884
amendment to the Indian Act)

10.David Rosenberg, who was part of the Tsilhgot'in legal team, said the court

found aboriginal title does not just apply to specific sites where First Nations
lived or used intensively. "It's territorial. It goes from mountaintop to
mountaintop in some places; it covers valleys and vast tracts of land," he said.
The decision places a greater burden on governments to justify economic
development on aboriginal land. Title, however, is not absolute. Economic
development can still go ahead on titled land without consent in cases where
development is pressing, substantial and meets the Crown's fiduciary duty, the
high court ruled. (News story on the 2014 Tsilhgot'in court victory to gain title
over their historic territories)
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Advanced proficiency

O oo o

Fully prepared with notes, comments,, and/or questions; responses indicate possible
additional reading

Contributions build on comments of others; responds insightfully to other people’s ideas
Opinions and explanations are consistently supported by evidence from the text(s) (and
possibly other sources)

If challenging another student’s ideas, promotes a thoughtful exchange of ideas

Makes insightful connections to current events, media, art, etc.

Meets expectations

Do O

Prepared with notes, comments, and/or questions

Contributions build on comments of others; responds to other people’s ideas without
prompting

Engages directly with other students and their ideas (eye contact, body language, etc.)
Uses evidence and examples from the text when making a point or contributing ideas
Maintains a respectful, collegial atmosphere when challenging another person’s ideas,

Approaching expectations: Meets 4 of 5 of the criteria necessary to Meet Expectations

Possible areas of concern

HiEInnnn

Comments/questions may lead to a ‘dead end’ as they do not build on the discussion
Does not use evidence to support opinions/ideas

May not have prepared sufficiently

Lack of engagement with other students (eye contact, body language, etc.)
Disagreements or challenges to other students, are not done in a collegial, respectful way
May need additional prompting in order for ideas to be clear to others

Below expectations: Meets 3 or fewer of the criteria necessary to Meet Expectations

Possible areas of concern

[]
[]
[]

Lack of preparation
Limited participation OR participation shows a lack of understanding of materials
Does not engage with other participants
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Introduction

Using one quote from Sir John A. Macdonald and a series of others from the film, this
activity asks students to examine the reasons for and effects of cultural assimilation.
Settler colonialism not only stripped First Nations of land but also, through policies
various and practices, of many aspects of their cultures. In this activity, students
reflect on the impact of assimilation and future ways forward.

Instructions
1. Give students the eight quotes, reminding them that the first is from Sir John A.
Macdonald and the rest are from the film. Consider having students work in
pairs.

2. Each quote is accompanied by a question. Ask students to answer each
question in note form.

3. Once they are done, give students the following writing prompts and ask them
to choose one to answer in detail. Answers should include their opinions as well
as evidence/examples from Colonization Road and any other sources they have
available.

a. If you were making the decisions, what would be your process for
choosing policies and programs to protect, support and reinvigorate
Indigenous cultures?

b. Why would people feel it is important to strengthen/support/revive
cultural practices and languages as part of Reconciliation?

c. Even if there were no official policies pushing assimilation, would there
still be pressure to assimilate? Explain.

d. How can non-Indigenous people support a resurgence of Indigenous
culture?
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(Aside from the first quote, all quotes are from the film)

1. “The great aim of our legislation has been to do away with the tribal system
and assimilate the Indian people in all respects with the other inhabitants of the
Dominion as speedily as they are fit to change.” (1887, Sir John A. Macdonald,
first Prime Minister of Canada)

Why would Macdonald (and Canada) want Indigenous people to
assimilate? What benefit is there if they assimilate? What does it mean
to assimilate?

2. The current situation I would say is that Indigenous peoples are accepted on an
individual basis on a daily basis as long as they don't rock the boat. As long as
they know their place. But if you start talking about colonization, or treaty
violations or land claims, what are you doing? (Jeffrey Denis)

Why would some people who otherwise accept Indigenous people be
hostile about issues like colonization or land claims?

3. We hear it a lot over and over. Why can't you just be like us? What does that
mean?... But we want to be who we are. We want our culture to be strong. We
want them to know that the past and the present and future are actually alive.
And we want respect for wanting that for ourselves. (Al Hunter, writer and
former Chief of the Rainy River First Nation)

Do Indigenous people feel this pressure more than other groups? What
is unique about their situation when it comes to pressure to assimilate?

4. 1 think that the objective is to kind of get rid of the Indian. And traditionally,
the method has been very overt. "We're gonna eradicate your culture, "we're
gonna eradicate your language, "get you off of the land, separate you from
your family and your communities..." (Hayden King, Carleton University)
Historically, what are some of the ways in which Canada has attempted
to undermine or eliminate elements of First Nations culture?

5. We want them to know that the past, and the present, and future are actually
alive. (Al Hunter)
What does Hunter mean by this?

6. They didn't see how we lived with the land. They didn't see our networks of
relationships. They didn't see our ceremony. (Leanne Simpson, writer and
academic, Curve Lake First Nation) Why is this important?

7. ...First of all, we're desperate people. And I know because my father went to
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residential school, and he was desperate for exoneration. He thought what
happened to him was his fault. And I know that because when Harper
apologized [for the residential schools policies], at 88 years old, this man said,
"Well, at least I know it's not my fault." He needed white people to tell him.
Now, I didn't go to residential school, so I don't know, uh, why that's a need.
But I do know it's a definite need. We need to be... We need to be exonerated
from blaming ourselves when we were in those institutions, that we must've
done something wrong-- and that our parents did something wrong in sending
us there. (Lee Maracle, writer and traditional teacher)

Why would Maracle’s father (and other Indigenous people) feel that he
had done something wrong?

. The second hornswoggling that we're getting is that reconciliation is us forgiving
them. Well, I would forgive anybody for standing on my feet if they ----in' got
off... Y'know what I mean? ...and stopped doing it. But it doesn't end.
They agreed that they separated us from our teachings. They agreed that they
separated us from our language-- and that's the language pretty much
destroyed in ourselves... They agreed that they separated us from our culture,
and so we're culturally fractured and destitute. But nobody's going to help us
bring it back together. And it's about establishing education in the culture, in
the language. They're not gonna do that. They're educating us in their schools,
in their culture, and in their language. It's still going on. They're still  squarely
on our feet. (Lee Maracle)

What does Maracle mean when she says that ‘they’re still squarely on
our feet’?
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